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Introduction

Climate change is one of the most urgent and complex challenges of our time. It is not merely 
an environmental crisis, but also a legal, social, political and educational issue that affects the 
enjoyment of fundamental rights, exacerbates existing inequalities and raises crucial questions 
regarding responsibility, equity and justice. In this context, climate justice has become an 
essential field of study and action, as it allows us to analyse climate change not only through a 
scientific lens, but as a matter of rights, democratic participation, intergenerational equity and 
social transformation.

Higher education institutions have a specific responsibility in addressing this challenge, given 
that universities are not merely places where knowledge is produced and transmitted; they are 
also social actors capable of shaping public debate, training future professionals and fostering 
critical awareness of the key issues affecting contemporary societies. Strengthening academic 
education on the topic of climate justice and how it is closely linked to technical-scientific, 
social, philosophical and political factors therefore means equipping students, researchers, 
legal professionals, journalists, activists and other key stakeholders with the knowledge and 
skills necessary to understand the climate crisis and contribute to just and effective responses.

The Climate Justice Living Lab (CJLL) project was developed precisely on the basis of this 
awareness. Its educational approach is founded on the idea that climate justice cannot be 
taught effectively through a single disciplinary perspective. On the contrary, it requires a holistic 
approach that integrates climate science with legal studies, human rights, social sciences, 
humanities, communication and practical experiences drawn from civil society and climate 
litigation advocates. For this reason, the CJLL project’s training model combines theoretical 
learning, interdisciplinary teaching and case study analysis.

These Replicability Guidelines have been designed to support the transfer and adaptation of 
the CJLL project’s training experience beyond the original partnership. They are aimed at higher 
education institutions and other training bodies interested in developing or strengthening 
teaching activities on climate justice, climate law and climate litigation. The purpose of the 
Replicability Guidelines is not to provide a rigid model to be reproduced identically in every 
context. Rather, they offer an operational framework that can inspire universities and organisations 
in designing their own Training Curriculum, adapting the CJLL methodology, thematic clusters, 
training activities, teaching resources and feedback tools to their own academic, legal and 
social contexts.
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1. The CJLL Project

The Climate Justice Living Lab project was developed as part of the Erasmus+ programme to 
strengthen the role of higher education institutions in addressing the social, legal and democratic 
challenges posed by climate change. The project responds to the growing need for innovative 
training programmes capable of linking climate justice, climate law, human rights, climate 
science and litigation strategies. In this context, CJLL recognises that universities can play a key 
role not only in the production of knowledge, but also in preparing students, researchers, legal 
professionals, journalists and civil society actors to understand and act on the climate crisis.

1.1 Project background

The rationale behind the project lies in the growing importance of law and litigation as tools 
for climate action. These have, in fact, progressively become crucial fields for promoting more 
ambitious climate policies, protecting fundamental rights and holding states and private actors 
accountable for their actions. However, current academic programmes often offer limited 
opportunities to address these issues through an interdisciplinary and practice-oriented 
approach, and do not always enable students to acquire the necessary cross-cutting skills to 
better understand and communicate issues relating to climate justice.

The CJLL project has therefore been designed to address these gaps through a multidisciplinary 
and cross-sectoral training model, bringing together various actors who can play a role in driving 
change: universities, civil society organisations, experts, researchers, journalists and activists. 
Its training approach is based on the integration of different disciplines and perspectives, as this 
is better able to capture the complexity of the phenomenon of climate change and explore how 
legal instruments can contribute to social transformation and climate justice.

1.2 Purpose and target users of the Replicability Guidelines 

The purpose of these Replicability Guidelines is to support Higher Education Institutions and 
other interested educational or civil society organisations in understanding, adapting and 
reusing the training model developed within the CJLL project. The Guidelines are intended to 
facilitate the broader circulation and adaptation of the project educational approach, providing 
practical orientation for those wishing to design or strengthen training activities on climate 
justice, climate law and climate litigation.

This document should not be regarded as a standardised template to be reproduced in the same 
way by every institution. Rather, they present the main methodological choices, educational 
tools and lessons learned that supported the development of the CJLL training offer. In this sense, 
they are conceived as a flexible resource that can help universities and training providers adapt 
the CJLL experience to their own academic structures, legal systems, disciplinary priorities and 
target groups.
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More specifically, the Guidelines aim to support institutions and organisations wishing to:

●	 Introduce new interdisciplinary content into existing university courses;

●	 Design innovative training programmes on complex social, legal, environmental or human 
rights issues;

●	 Adapt the CJLL’s Training Curriculum as a methodological framework for their own academic 
or professional context;

●	 Develop training formats inspired by the CJLL’s experience, including university courses, 
Intensive Study Programmes, workshops and simulation-based activities;

●	 Engage with a range of learners and stakeholders, including students, lecturers, researchers, 
professionals, journalists, media practitioners, activists and civil society representatives;

●	 Use feedback and evaluation tools to improve future editions of the training activities

These Guidelines have been produced to address a wide range of institutions and stakeholders 
who may be interested in adapting the CJLL educational approach to their own learning contexts. 
In particular, the main target audience includes:

●	 Higher education institutions, interested in integrating new interdisciplinary content into 
their academic programmes;

●	 research centres and university departments, keen to develop or strengthen educational 
activities inspired by the CJLL model;

●	 academic staff, curriculum designers and training coordinators, involved in the design of 
courses, programmes and learning pathways;

●	 legal clinics, vocational training bodies and similar educational organisations, interested in 
developing practice-oriented teaching activities;

●	 civil society organisations, NGOs and climate justice organisations, willing to collaborate 
with universities or contribute practical experience to training activities;

●	 other non-formal education providers, interested in adapting the CJLL approach to different 
learning contexts and target groups.

For this reason, the Guidelines combine operational orientation with critical reflection. 
Institutions interested in drawing inspiration from CJLL will find not only a description of the 
training model developed within the project, but also indications on what proved effective, 
what required adjustment and what should be avoided or redesigned in future adaptations. 
The ultimate objective is to contribute to the wider dissemination of climate justice education 
within and beyond the European higher education area. By sharing the CJLL methodology 
and experience, these Guidelines aim to help other institutions create learning opportunities 
capable of strengthening the competences of students from different disciplines, university 
lecturers, researchers, experts, journalists, media professionals, activists and civil society actors 
in the field of climate justice and climate law.
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2. Methodological and Educational Framework

2.1 Core methodological principles

As climate justice combines scientific, legal, social, political and communicative dimensions, the 
CJLL project has adopted an interdisciplinary and practice-oriented approach, drawing on a set 
of methodological principles designed to address the complexity of climate justice education.

1.	 Multidisciplinarity: the first principle to be mentioned is that of multidisciplinarity, whereby 
climate change cannot be understood solely as an environmental or legal issue, but rather as 
an issue that integrates various factors and dimensions. For this reason, the training activities 
link law with climate science, human rights, legal studies, sociology and other relevant fields, 
with the aim of better representing the holistic dimension of the phenomenon.

2.	 Connection between theory and practice: it is essential to establish a link between theoretical 
knowledge and practical application. Legal concepts, scientific evidence, human rights 
arguments and litigation strategies are presented in relation to concrete cases, practical 
examples and real-world challenges. The CJLL model therefore uses case studies, workshops 
and simulation-based activities to help participants move from knowledge acquisition to 
critical analysis and applied reasoning.

3.	 Cross-sectoral learning: climate justice education benefits from the interaction between 
academic knowledge and professional and practical experience. For this reason, the CJLL 
approach involves universities, researchers, legal experts, climate justice organisations, 
journalists, media professionals, activists and civil society actors. This combination makes it 
possible to bring together theoretical expertise, professional skills, advocacy experience and 
communication perspectives, reflecting the fact that climate justice takes shape not only in 
lecture halls or courtrooms, but also in public debate, social mobilisation and institutional 
practice. 

4.	Attention to different learning needs: the CJLL’s Training Curriculum has not been developed 
as a standard course to be applied in the same way to any audience, but has been tailored 
to identify the learning gaps and diverse needs of the target groups involved. This aspect 
is particularly important because participants may have very different backgrounds: some 
may already possess legal or scientific expertise, whilst others may approach climate justice 
through journalism, activism, the social sciences, communication or civic engagement. The 
methodology must therefore be capable of making complex content accessible without 
compromising its scientific and legal accuracy.

5.	 Flexibility and adaptability: the CJLL educational approach can be implemented through 
various formats, including university courses, Intensive Study Programmes, seminars, 
workshops, online sessions and non-formal learning activities. This flexibility is essential for 
replicability: institutions interested in adopting the CJLL model should be able to adapt the 
content, teaching methods, level of complexity and practical activities to their own academic 
structure, legal system, available expertise and target audience. The value of the model lies 
precisely in this combination of a common methodological framework and the possibility of 
contextual adaptation.
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2.2 The CJLL Training Curriculum and Syllabus

The CJLL Training Curriculum forms the core educational framework of the project and has 
been developed as an innovative, interdisciplinary course of study focusing on climate law, 
climate justice and climate litigation, with the aim of addressing existing gaps in academic 
training on legal issues relating to climate change. Rather than offering a general introduction to 
environmental law, the programme has been designed as a structured course capable of linking 
legal knowledge to the scientific, social, political and strategic dimensions of the climate crisis.

The development of the programme was based on a preliminary needs assessment survey, 
which played a central role in identifying training gaps, expectations and learning priorities 
amongst the project’s target groups. 

More specifically, the preliminary needs assessment made it possible to:

●	 Understand the level of knowledge and interest among the various target groups;

●	 Identify gaps in existing academic and professional training;

●	 Gather the expectations of students, lecturers, researchers, legal professionals, 
communications professionals, journalists, activists and civil society actors;

●	 Define the main thematic areas to be covered in the training;

●	 Design an interdisciplinary, interprofessional, practice-oriented methodology adaptable to 
different training contexts.

The results confirmed a growing and diverse demand for training in climate law, climate justice 
and climate litigation. They also highlighted the importance of practical learning, interdisciplinary 
cooperation and collaboration between the various stakeholders, including universities, legal 
professionals, activists, communication experts and students. 

Within this framework, the Training Curriculum defines the overall training pathway, whilst the 
Syllabus translates this into specific topics, learning objectives and teaching methods. The 
curriculum is organised around four thematic groups: 

Thematic Cluster Thematic Cluster

Climate Science
This cluster provides the scientific foundations for 
understanding the climate crisis

Environmental and Climate 
Governance

This cluster addresses the legal and institutional 
frameworks for climate action 

Human Rights in the Context of 
Climate Change

This cluster  links climate change to vulnerability, 
rights and justice

Climate Litigation and Climate 
Justice

This cluster focuses specifically on litigation 
strategies, legal liability and practical skills
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As already mentioned, the distinctive feature of the CJLL programme is its modular and flexible 
structure. In this respect, the four thematic blocks provide a common framework, but are not 
intended to impose a rigid sequence of content. 

Furthermore, the Training Curriculum supports various training formats, including 48-hour 
university courses, intensive study programmes, workshops and simulation-based activities. 
This flexibility is essential for replicability, as institutions may have different academic calendars, 
teaching resources and training priorities. What must remain central is the underlying educational 
rationale: any form of training should not be limited to the transmission of theoretical knowledge, 
but should help participants understand how legal, scientific, institutional and social dimensions 
interact in complex real-world processes.

2.3 Target groups and learning needs

The CJLL training model has been designed for a broad and diverse community of learners and 
professionals, as the preliminary needs assessment confirmed that the demand for training in 
climate law, climate justice and climate litigation is not limited to a single category of participants. 
The various target groups have expressed different levels of prior knowledge, expectations and 
training needs. For this reason, identifying the target audience before designing the training 
activity is an essential step in adapting this model.

The main training needs identified for each target group can be summarised as follows:

●	 Law professors: this target highlighted the need to develop specific study programmes or 
training courses on climate law, climate vulnerability and climate justice, as these topics are 
often covered only as part of more general environmental law courses. Law lecturers have 
also emphasised the importance of an interdisciplinary approach capable of linking climate 
issues to human rights, science and social justice; 

●	 Professors from other disciplines: they expressed the need for tools and materials that allow 
climate justice and climate law issues to be integrated into non-legal teaching contexts. Their 
contribution is particularly important for connecting legal questions with scientific, social, 
political, economic and ethical dimensions of the climate crisis;

●	 Law students: this target highlighted the need to acquire more structured knowledge of 
climate law, climate justice and climate litigation. As many students have stated that they 
have only a basic understanding of these topics, specialised training can help them better 
understand these emerging legal fields and future career opportunities;

●	 Students from other disciplines: the need to acquire more structured knowledge of climate 
law, climate justice and climate litigation. As many students have stated that they have only 
a basic understanding of these topics, specialised training can help them better understand 
these emerging legal fields and future career opportunities;

●	 Researchers and PhD students: their training needs include transdisciplinary approaches, the 
integration of scientific evidence into climate litigation, and the development of research-
oriented training activities. So, they expressed the need for advanced higher education 
content linking human rights, climate science and legal research;

●	 Legal professionals: this group could benefit from more technical materials and practical, case-
based learning. Therefore they require accessible yet specialised training in climate litigation 
procedures, scientific evidence, state and corporate liability, international agreements, legal 
remedies and evolving case law;
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●	 Communications professionals, journalists and media practitioners: this target highlighted 
the need to improve their understanding of climate law and justice in order to communicate 
complex legal and scientific issues accurately and effectively. Training for this group should 
also address fact-checking, reliable sources and the translation of data and legal concepts 
into messages that are accessible to the public;

●	 Activists and civil society organisations: the need to strengthen knowledge of climate justice 
and climate law, improve cooperation with universities and legal professionals, and integrate 
civil society’s practical experience into academic and advanced training programmes.

Taking climate litigation as an example, the subject can be introduced to participants without 
legal training through basic concepts and the explanation of high-profile cases, whilst it can 
be explored in greater depth through procedural issues, scientific evidence, remedies and 
comparative case law for law students, legal professionals and researchers. This differentiated 
approach, which takes due account of participants’ diverse backgrounds and strikes a balance 
between theory and practice, ensures that the training remains inclusive without compromising 
on academic rigour.
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3. Replicating the CJLL Training Activities

3.1 The 48-hour university courses

Within the CJLL training model, the 48-hour university courses represented the structured 
academic component of the project and one of the most relevant outputs for replication by 
other Higher Education Institutions. The courses were conceived as the academic space in 
which the CJLL Training Curriculum could be tested, adapted and progressively integrated into 
the educational offer of the partner universities. 

The decision to develop a 48-hour course was closely linked to the needs identified during the 
preliminary phase of the project. The needs assessment highlighted a lack of integrated and 
interdisciplinary training opportunities in the field of climate justice and climate litigation within 
traditional academic programmes.

For this reason, the course was designed as a structured programme combining legal knowledge, 
scientific insights, human rights perspectives and practical litigation-oriented activities; in this 
regard, the 48-hour duration was deemed appropriate to ensure sufficient time was allocated to 
address all the various topics covered, using a variety of teaching methods.

The courses also aimed to strengthen cooperation between academic institutions and 
organisations engaged in climate justice and climate litigation. The CJLL model involves trainers 
from diverse backgrounds, including academics from various disciplines, legal practitioners, 
scientists and members of NGOs or civil society organisations. This cross-sectoral teaching 
structure is essential for exposing participants to different perspectives and for linking academic 
learning to practical experience, particularly in relation to litigation strategies, advocacy work 
and the use of scientific evidence in legal contexts.

 Training courses Main features 

Duration 48 hours 

Implementation 
Two editions in each partner university, one per 
academic year  

Main purpose
Testing and adapting the CJLL Training Curriculum 
within university teaching 

Educational focus 
The four Training Curriculum’s clusters, so climate 
justice, climate law, climate litigation and their 
scientific, legal and social dimensions

Teaching approach
Combination of lectures, case studies, workshops, 
group work and simulations 
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From the point of view of replicability, the 48-hour course should be seen as a flexible academic 
format rather than a rigid model. Other universities could adopt the CJLL’s thematic structure 
and adapt it to their own institutional context, legal system, academic calendar and available 
expertise. For example:

●	 A law university department could place greater emphasis on procedural aspects, 
constitutional law, administrative law, human rights litigation or comparative law;

●	 A interdisciplinary programme could strengthen components relating to climate science, 
communication, social movements or public policy;

●	 A professional training programme could focus more on practical skills, legal tools, advocacy 
strategies and case-based learning.

The 48-hour courses also served as a pilot and fine-tuning exercise, as the first editions enabled 
the partner universities to assess the suitability of the course content, teaching methods and 
materials, whilst the feedback gathered from participants helped to improve subsequent 
editions. This aspect is particularly important for the course’s replicability: institutions 
interested in adopting the CJLL model should not expect the first version of the course to be 
definitive. On the contrary, the course should be monitored, discussed and adapted in line 
with the participants’ backgrounds, their learning needs and the feedback provided. Finally, 
it is important to emphasise that, unlike short seminars or awareness-raising activities, the 48-
hour format has enabled the development of a broader and more sustainable learning pathway, 
combining theoretical knowledge, interdisciplinary perspectives and practical activities.
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3.2 Intensive Study Programmes: Summer School and Winter School

Alongside the 48-hour university courses, the CJLL Training Curriculum included two Intensive 
Study Programmes: a Summer School delivered in presence and a Winter School delivered 
online. These two formats were not conceived as a mere shorter version of the university 
courses, but as complementary training spaces designed to test the CJLL educational approach 
in different learning environments. The aim was to explore how the same core themes — climate 
justice, climate law, climate litigation, climate science, human rights and civic engagement — 
could be adapted to different audiences, levels of expertise and forms of participation.

1.	 Summer School: it was designed as an in-presence intensive training activity, mainly 
addressed to law students, postgraduate students, PhD candidates, legal professionals and 
highly motivated participants interested in the legal and institutional dimensions of climate 
justice. In the project design, this format was intended to allow participants to deepen their 
knowledge of climate justice and climate litigation, acquire practical experience through 
simulations and address training gaps related to the scientific aspects of climate-related legal 
action. In-person attendance was particularly suitable for this purpose because it created an 
immersive academic environment, allowing more sustained interaction between lecturers, 
discussants, chairs, students and practitioners.

CJLL Summer School
“Democracy and Climate Justice”

DAY ACTIVITY 

Day 1

Institutional greetings and opening session and introduction to Democracy and 
Climate Justice. Sessions on climate crisis and energy transition, climate change and 
ecosystem crisis, environmental damage from war, with a focus on the case of Ukraine, 
and climate change in the marine environment, with a focus on the Mediterranean

Day 2
Sessions on ecological transition policies, human mobility and climate change, 
environment, public works and public debate, the relationship between ecology, 
law, politics and democracy, and sources of climate law

Day 3

Sessions on democracy and climate justice, jurisprudence in climate litigation, 
climate justice and procedural efficiency, sustainable development and 
intergenerational justice, and the role of the European Court of Human Rights in 
protecting climate-related rights

Day 4
Sessions on ecological transition and climate justice, Indian case law on climate 
change, conflicts of rights in the environmental context, and climate change and 
tax policy

Day 5
Session on trends and perspectives in climate litigation, with representatives of 
organisations engaged in climate litigation. Afternoon PhD candidates’ workshop 
on Democracy and Climate Justice: an interdisciplinary approach

Day 6
PhD candidates’ workshop on Democracy and Climate Justice: an interdisciplinary 
approach. Final round table on Women and environment, with institutional 
greetings and expert interventions
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2.	 Winter School: it was designed for a broader and more diversified audience, including 
journalists, media professionals, activists, students from other disciplines, lawyers, judges and 
other stakeholders interested in climate justice. Its online format should not be understood 
simply as a solution for participants unable to attend in person. Rather, it responded to the 
need to create a more accessible, distributed and cross-sectoral learning environment, 
capable of reaching actors who operate in different countries and professional contexts 
and whose role in climate justice is often connected to public communication, advocacy, 
mobilisation and the defence of civic space.

In conclusion, the distinction between the two ISPs is therefore methodological in nature. The 
Summer School is particularly suited to an intensive programme, in which participants can 
work closely together on complex but directly related topics, discuss litigation strategies and 
exchange views based on their diverse academic backgrounds within a shared physical setting. 
The Winter School, by contrast, is particularly suited to broadening participation, diversifying 

CJLL Winter School 
“Climate Justice Now! Critical Approaches for Media & Climate Activism”

DAY ACTIVITY 

Day 1
Official opening of the Winter School, presentation of the schedule, format and 
participants, introduction to the CJLL Platform, and opening session on the climate 
crisis and the need for climate justice

Day 2

Session on climate justice from the grassroots, focusing on the vision and 
perspectives of climate justice movements from the Global South to the Global 
North, and on false solutions and post-extractivism as visions of a decarbonised 
future

Day 3
Session on communicating climate injustice effectively, with a focus on climate 
journalism, narrative, framing, storytelling and information integrity in the age of 
climate disinformation

Day 4
Session on digital and physical security for journalists and climate activists, 
including restrictions on civic space, criminalisation of climate protest and tools 
for protecting activism, with a focus on the Italian case study

Day 5
Roundtable on “The Power of Art: Mobilizing citizens for Climate Justice”, exploring 
the role of art in climate justice communication and mobilisation

Day 6
Session on the role of courts in advancing climate justice, focusing on climate 
litigation as a tool for protecting human rights

Day 7
Session on SLAPP suits as tools for intimidating and repressing public participation 
and freedom of information

Day 8
Workshop on “Narratives that Mobilise”, focused on climate campaign 
communication and spokesperson training

Day 9
Closing session on eco-anxiety and emotional resilience in the climate crisis, 
followed by final discussion and official closure of the Winter School
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perspectives and strengthening the ability of non-academic or non-legal stakeholders to 
understand and utilise arguments relating to climate justice within their own fields of work. In 
both cases, the intensive format allows participants to focus on selected aspects of the CJLL 
curriculum, but requires careful prioritisation of content and realistic expectations regarding the 
depth of practical exercises.

3.3 Practical activities and climate litigation simulations

Practical activities and climate litigation simulations form a key component of the CJLL’s 
training model, as they were introduced to ensure that the Training Curriculum was not limited 
to theoretical lectures or classroom-based teaching, but also included exercises designed to 
expose participants to more practical scenarios related to strategic climate litigation. The aim 
was to help students understand how a climate case can be built, how factual and scientific 
elements can become relevant in legal reasoning, how claimants and defendants develop 
different arguments based on the same factual context, and how courts may be asked to assess 
the adequacy of climate policies. In general, a practical simulation makes it easier to understand 
the importance of strategic litigation as a tool for achieving climate justice.

Structure of the simulation 

PHASE ACTIVITY 

Introduction
The lecturers outline the case, the general legal framework and 
the roles of the parties

Division into groups
The participants are divided into two groups: one representing 
the claimants and the other representing the defendant

Group work

Each group analyses the case, identifies the key legal issues, 
the strengths and weaknesses of its own position, the possible 
objections from the opposing party, and the arguments to be 
put forward to the judge

Oral discussion
Once the preparatory work is complete, both groups present 
their arguments to the teacher, who acts as the judge.

Deliberation and final 
debriefing 

Final discussion on the legal arguments put forward by both 
groups, followed by the lecturer’s concluding remarks
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One example of a simulation developed as part of the CJLL project was structured as a mock 
hearing in a climate litigation case. The case concerned an environmental and human rights 
organisation which, together with individual claimants, had brought legal proceedings against 
the Italian Republic before the Civil Court of Rome.

The simulation was based on two opposing legal positions: 

●	 Claimants’ position: the claimants argued that they were particularly vulnerable to the 
current and future effects of climate change and that the mitigation measures adopted by 
the State were inadequate in light of the scientific evidence and existing climate targets. 

●	 Defendant State’s position: the State, on the other hand, was required to challenge the 
claimants’ factual and legal arguments and to defend the adequacy of its climate policies.

Thanks to this structure, participants were able to experience the argumentative nature 
of litigation and understand how the same factual situation can give rise to different legal 
interpretations depending on the role played, the interests represented and the legal strategy 
adopted. 

The final debriefing was particularly important, as its aim was not to identify a single correct 
answer, but to reflect on:

●	 The variety of possible legal solutions;

●	 The role of statutory sources, case law and scientific evidence;

●	 The procedural and institutional difficulties associated with climate litigation;

●	 The relationship between knowledge acquisition and practical application.

This made the simulation a bridge between the acquisition of knowledge and its practical 
application.
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4. Monitoring and Evaluation of the CJLL Training Activities 

4.1 From needs assessment to thematic clusters 

As explained in greater detail in the previous chapters, the preliminary needs assessment served 
as the starting point for the CJLL Training Curriculum, as it enabled the identification of gaps 
in existing academic and professional training in the fields of climate law, climate justice and 
climate litigation, as well as the varying expectations of the target groups involved.

For the purposes of monitoring and evaluation, the needs assessment must be understood 
as a reference point. Its results did not remain a preliminary diagnosis, but directly informed 
the development of the project’s training responses. The training curriculum, the teaching 
programme, the thematic clusters, the university courses, the Intensive Study Programmes, the 
teaching resources and the practical activities were all designed to meet the needs identified 
by the survey.

In this sense, the CJLL experience demonstrates that the design of a Training Curriculum should 
begin with a clear understanding of learners’ needs and that monitoring begins before the course 
starts. The first question is not merely whether the planned activities have been implemented, 
but whether they meet the actual learning needs of the target groups. This baseline therefore 
makes it possible to assess, through indicators and feedback tools, whether the training activities 
are accessible, relevant and capable of improving participants’ knowledge and skills in the field 
of climate justice and climate law.

4.2 Monitoring tools and indicators 

Building on the baseline situation identified by the preliminary needs assessment, the CJLL’s 
training activities were monitored using a combination of both quantitative and qualitative tools 
and indicators designed to assess implementation and teaching quality. The purpose of the 
monitoring was not only to verify whether the planned activities had actually been carried out, 
but also to ascertain whether they were consistent with the needs identified at the start of the 
process and capable of producing meaningful learning outcomes.

The main monitoring tools included:

●	 attendance registers, to track participation and completion;

●	 satisfaction questionnaires, to collect participants’ evaluation of the training experience;

●	 questions on prior and acquired knowledge, to assess whether participants improved their 
understanding of the topics addressed;

●	 disaggregated analysis of project data, to better understand participation, target groups 
reached and use of the educational outputs.
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Quantitative indicators 
They are used to measure the level of 

implementation of training activities and 
the dissemination of related outputs

Qualitative indicators 
They are used to assess the value and 
effectiveness of the training experience

Number of participants in the Summer 
School, Winter School and university courses

Innovativeness of the Curriculum compared 
to traditional education

Number of students per course edition and 
successful completion rate

Quality of the materials in terms of usability, 
functionality and ease of use

Number of climate litigation simulations 
carried out 

Participant satisfaction and active 
engagement

Number of training hours delivered
Quality of the speakers and teaching 
approaches adopted by trainers 

Number of educational materials produced Quality of learning activities and events

Number of downloads of the materials 
produced

Assessment of prior skills and those 
acquired following the training

Number of students who wrote dissertations 
on topics related to the CJLL

Identification of strengths, critical areas 
and possible improvements 

With a view to replicability, this monitoring framework emphasises the importance of combining 
quantitative data with qualitative evidence, given that quantitative data are necessary to 
understand factors such as a course’s accessibility and appeal, but are not sufficient to assess 
its educational value. In conclusion, feedback questionnaires, knowledge-based questions and 
qualitative observations are essential for understanding whether participants have actually 
improved their knowledge and whether the training format needs to be adapted for future 
sessions.

4.3 Feedback and fine-tuning process

The feedback and refinement process represents the final stage of the monitoring and evaluation 
cycle. Once the needs of the target groups have been identified and the training activities have 
been delivered and monitored using quantitative and qualitative indicators, feedback enables 
the organisers to understand how the training programme was actually experienced by the 
participants.

In the CJLL model, distributing questionnaires for participants to complete should not be 
regarded as a mere formality aimed at measuring satisfaction. Rather, its purpose is to assess 
whether the content, teaching methods, materials and practical activities have been accessible, 
relevant and effective for the various target groups involved.
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In particular, feedback and satisfaction questionnaires should help organisers to assess a range 
of factors, including:

●	 Whether the content was clear and appropriate to the participants’ background;

●	 Whether the teaching methods were effective;

●	 Whether the materials were accessible and useful;

●	 Whether the practical activities helped participants to apply the knowledge they had 
acquired;

●	 Whether the level of complexity was appropriate;

●	 What the participants’ prior knowledge and skills were, and whether they felt their knowledge 
and skills had improved.

Feedback questionnaires should combine:

●	 Closed-ended questions: these may include multiple-choice questions and rating scale 
questions, and are useful for comparing results and identifying general trends relating to 
satisfaction, the clarity of the content, the usefulness of the materials, the quality of the 
teaching methods and the perceived achievement of learning objectives;

●	 Open-ended questions: where participants are given varying amounts of space to respond; 
these are useful for allowing participants to explain any difficulties encountered, highlight the 
most useful aspects of the training, suggest topics for further exploration, and indicate which 
activities could be improved or redesigned.

As regards the refinement process, this begins when all feedback is translated into concrete 
adjustments. Such adjustments may relate to the level of complexity of the content, the balance 
between theoretical lessons and practical activities, the time allocated to simulations, the 
accessibility of materials, the selection of case studies or the composition of the teaching staff. 

In this sense, the first edition of a course or intensive programme should be regarded as a 
pilot phase rather than a definitive model, particularly in cases where the topics covered relate 
to rapidly evolving fields, as is the case in the climate sector. Feedback and fine-tuning are 
therefore essential to avoid a mechanical replication of the CJLL model and to ensure that it can 
instead be adapted to the specific educational context and to any new needs that may arise.
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5. Lessons Learned and Recommendations for Replication

5.1 Main challenges encountered

The implementation of the CJLL training activities offered valuable insights into the strengths 
of the model, but also highlighted some challenges that should be carefully considered by 
institutions wishing to adapt the experience. These challenges should not be understood as 
weaknesses of the training approach, but as elements that emerged during the testing phase 
and that can help future organisers design more realistic, coherent and effective educational 
activities. 

The points below therefore summarise the main difficulties encountered and highlight the 
aspects that future institutions should take into account when adapting the CJLL model.

1.	 The implementation of climate litigation simulations: the simulations were originally 
conceived as a key practical component of both university courses and Intensive Study 
Programmes. However, experience with the project has shown that they require a considerable 
amount of time for preparation, explaining the roles, analysing legal and scientific materials, 
group work and the final discussion. For this reason, it has proved easier to implement them 
within 48-hour university courses, where students have been able to gradually acquire the 
necessary knowledge, whilst they have proved more difficult to integrate effectively into 
the Summer School and Winter School formats. This does not mean that simulations are 
unsuitable for intensive programmes, but they should be simplified, limited to specific 
aspects, or supported by preparatory materials shared in advance, and adapted to both the 
time available and the participants’ background.

2.	 The heterogeneity of the target groups: CJLL intentionally addressed a broad audience, 
including law students, students from other disciplines, university lecturers, researchers, 
legal professionals, journalists, media professionals, activists and civil society actors. This 
diversity is one of the strengths of the project, because climate justice requires cross-sectoral 
cooperation and the interaction of different forms of expertise. At the same time, it requires 
careful calibration of the training contents. Legal concepts, procedural tools and climate 
litigation strategies may be too technical for non-legal participants if not properly introduced, 
while more advanced learners may require deeper analysis, case law and practical legal 
materials.

3.	 The balance between interdisciplinarity and coherence: the CJLL programme integrates 
climate science, environmental and climate governance, human rights, climate litigation and 
climate justice, meeting the need for a transdisciplinary educational pathway. However, the 
broader the thematic scope, the greater the need to ensure coherence between the modules, 
given that without clear links between the scientific, legal, social and practical components, 
participants might perceive the course as a sequence of separate lectures rather than as an 
integrated learning process. 

4.	The engagement of different audiences: the implementation phase confirmed that different 
formats attract and engage different audiences. Indeed, 48-hour university courses are better 
suited to gradual learning, academic integration and complex practical exercises, whilst 
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Intensive Study Programmes can prove particularly effective in attracting a broader and more 
diverse group of participants, including journalists, activists, media professionals and civil 
society actors. This difference should be taken into account right from the design stage, so 
that each format has its own learning objectives, rather than being treated as a shorter or 
longer version of the same course.

5.	 The collection and use of feedback: the project proposal already linked the testing and 
fine-tuning phase to the identification of strengths, critical areas, corrective actions and 
improvement measures . In practice, this means that feedback should not be collected only 
as a final satisfaction exercise, but should be designed to understand whether participants 
found the contents accessible, whether the level of complexity was appropriate, whether 
the practical activities were effective, and which adjustments would be needed in future 
editions. For future replication, this confirms the importance of planning feedback tools from 
the beginning and using them as part of a continuous improvement process.

5.2 Recommended solutions

Whilst the previous paragraph described the various difficulties encountered during the 
implementation of the CJLL project’s training activities, this paragraph aims to suggest a series 
of practical solutions for institutions wishing to adapt the model, so that each critical point can 
be translated into a potential project option for future training activities.

1.	 Clarifying the objectives from the outset: the first recommendation is, in fact, to clearly 
define the learning objectives of each format right from the start. A 48-hour university course, 
a Summer School and a Winter School should not be regarded as interchangeable versions 
of the same activity. Each format should have its own role within the wider learning pathway, 
depending on the time available, the target groups involved and the expected learning 
outcomes.

2.	 Adapting simulations to meet objective needs: the experience of the CJLL project suggests 
that complex practical exercises are most effective when participants have sufficient time to 
prepare for them gradually. For this reason, longer academic courses may be better suited to 
comprehensive simulations, which include the study of legal material, the allocation of roles, 
group preparation, oral presentation and a final discussion. However, Intensive Programmes 
may still include simulation-based activities, but these should be simplified or redesigned. 

3.	 Preparing participants and differentiating the level of complexity: when courses involve 
a diverse audience, preparatory materials can help to bridge knowledge gaps and make 
the learning experience more accessible. Introductory readings, short videos, glossaries, 
case summaries or basic explanations of legal concepts can prove particularly useful for 
participants with no legal background, whilst still allowing for the provision of advanced, 
optional materials for those who wish to, and feel able to, explore more technical aspects in 
greater depth. At the same time, the level of complexity should also be tailored to the target 
audience, presenting the same topic in different ways depending on the learners involved. 
Climate litigation, for example, can be introduced through basic concepts and landmark cases 
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for journalists, campaigners or students of non-legal disciplines, whilst it can be addressed 
through procedural rules, admissibility issues, standards of proof, attribution science and 
comparative case law for law students and legal professionals. This differentiated approach 
allows the training to remain inclusive without compromising academic rigour.

4.	Ensuring coherence between the thematic clusters: as the CJLL programme covers climate 
science, environmental and climate governance, human rights, climate litigation and climate 
justice, the organisers should make the links between these areas explicit, helping to ensure 
that the course is perceived as an integrated programme. This can be achieved through 
introductory sessions, shared case studies, recurring examples, joint discussions between 
lecturers, and final assignments that require participants to combine scientific, legal and 
social perspectives. In this regard, the composition of the teaching team has also proved 
fundamental in the CJLL model, as it has involved a diverse range of professionals, including 
university lecturers, researchers, legal practitioners, climate scientists, communication 
experts, journalists, activists and civil society organisations. However, a preparatory meeting 
between the teaching staff is recommended in order to align content, methods and expected 
outcomes, thereby avoiding unnecessary overlap and safeguarding interdisciplinarity. 

5.	 Designing Tailor-Made Intensive Study Programmes: intensive programmes can be highly 
effective, but only if their content is selected realistically. It is preferable to focus on a limited 
number of topics and devote sufficient time to discussion, interaction and practical activities, 
rather than simply condensing a longer course into a few days or sessions. Furthermore, it 
is essential to emphasise the importance of designing intensive study programmes tailored 
to the target group and the intended learning outcomes. Programmes can be structured in 
such a way that one serves to create an immersive and specialised learning environment, 
whilst another encourages broader participation and focuses on the role of communication, 
activism and civil society.

6.	 Integrating feedback into the design of the Training Curriculum right from the start: 
questionnaires, open comments, group discussions and informal observations should be 
used not only to evaluate satisfaction, but also to identify what should be improved in future 
editions. Feedback should lead to concrete adjustments: simplifying certain contents, adding 
preparatory materials, changing the balance between theory and practice, increasing time for 
simulations, involving different trainers, or adapting examples to the participants’ context. In 
this way, replication becomes a process of informed adaptation, rather than the mechanical 
reproduction of a fixed model.
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Conclusions

The CJLL experience confirms the importance of strengthening climate justice education within 
Higher Education Institutions and, more broadly, within those learning environments where 
legal knowledge, scientific understanding, communication skills and civic engagement can 
interact. Climate change raises complex questions that cannot be addressed through a single 
disciplinary perspective. For this reason, universities and training providers have a crucial role 
in creating educational pathways capable of connecting climate science, climate law, human 
rights, democratic participation and climate litigation.

These Replicability Guidelines have presented the CJLL training model as a flexible and adaptable 
framework. The objective is not to offer a fixed format to be reproduced identically in every 
context, but to share the methodological choices, educational tools and lessons learned that 
may help other institutions design their own training activities. The CJLL experience shows that 
effective climate justice education should start from the identification of learners’ needs, be 
organised around coherent thematic clusters, combine theoretical and practical learning, and 
remain open to adjustment through feedback and evaluation.

The 48-hour university courses, the Summer School and the Winter School demonstrated that 
different formats can serve different educational purposes. Longer academic courses may offer 
more time for gradual learning, interdisciplinary dialogue and practical exercises, including 
climate litigation simulations. Intensive Study Programmes, on the other hand, can help widen 
participation, attract diversified audiences and create focused spaces for exchange among 
students, researchers, journalists, media professionals, activists, civil society actors and legal 
practitioners. The choice of format should therefore depend on the target groups, learning 
objectives, institutional context and available resources.

One of the main lessons of CJLL is that replication should be understood as adaptation. Institutions 
interested in developing training activities on climate justice and climate law should not simply 
reproduce the contents or structure of the project, but should use them as a reference model. 
This means adapting the level of complexity to the audience, selecting relevant case studies, 
involving interdisciplinary teaching teams, connecting academic knowledge with civil society 
experience, and adjusting practical activities to the time and context available.

The feedback and fine-tuning process is also essential. Climate justice, climate litigation and 
climate science are rapidly evolving fields, and educational activities in this area must be 
periodically updated. Monitoring tools, participants’ feedback and qualitative evaluation allow 
institutions to identify what works, what requires improvement and how the training offer can 
become more accessible, rigorous and effective over time.

By sharing its methodology, training structure and lessons learned, CJLL aims to support the 
broader dissemination of climate justice education within and beyond the European higher 
education area. The ultimate ambition is to contribute to the formation of a wider community of 
learners, educators and practitioners capable of understanding the climate crisis as a matter of 
justice and of using knowledge, law, communication and collective action to promote fair and 
rights-based responses.
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